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CHAPTER I
INTRODUCTION
Each year hundreds of new teachers are added to staffs
of elementary schools throughout the nation.

In the State

of Washington the volume of teacher turn-over is no exception; in any district new faculty members may total from ten
to twenty-five percent.

It is most unusual when the average

elementary school does not have at least one or two new
additions to the staff each year.

Therefore, the prosperity

of our educational system is dependent upon these people,
the beginning teachers.

Also, it is a well known fact that

the correlation between the success of the teacher and the
achievement among the pupils in the classroom is quite high.
It is for the sake of sound educational opportunity
that the elementary principal make every effort to systematically develop the interests, enthusiasm, and creative
abilities of the beginning teacher.

However, this has not

been achieved in all situations in the past.

Gragg and Wey

(12:133) relate a study made by the Appalachian State Teachers
College of ninty-five graduates who were doing their first
year of teaching.

The beginning teachers reported encount-

ering 1,469 difficulties during their first year.

This

figure is staggering; but a more surprising fact was that in
948 of the difficulties encountered, the teachers reported
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having received no supervision whatsoever.
Considering the above mentioned facts, the writer
feels a need for a condensed compilation of facts which are
readily available to the elementary principal to aid him in
supervising so as to insure the success of the beginning
teachers with whom he works.
I.

THE STUDY

Importance o f ~ study.

The success of the beginning

teacher could certainly be classified as one of the most
important responsibilities of a principal.

The first year

teacher, in a sense, can be compared to a first grade pupil
beginning school.

He possesses feelings of insecurity, is

doubtful about many aspects of teaching, and generally has
an inadequate feeling simply because he has had little experience in working with children.

Hicks and Jameson emphasize

quite clearly in the following statements the importance of
adequate supervision of the beginning teacher.
The manner of working with new personnel will have a
great deal to do with their success as teachers, and
hence, your success as a school leader. This problem
will be a more difficult one in most elementary schools
for the next few years because we are going to have an
increasing number of teachers who are new to us and new
to our community. Many will not be as qualified as we
would like. Some of our new teachers may be rather set
in their traditional ways--in methods learned when they
last attended college, say twenty-five years ago.
The solution to successful working relationships with
new teachers is not an easy one. It will be better
solved by those principals who begin now to plan a

3

complete and a careful program in which thoughtful
consideration will be given to those new-teacher needs

(14:80).

The nature of this problem warrants careful and
diligent consideration on the part of the elementary principal to provide the many functions and to accept the necessary
responsibilities in meeting the needs of the beginning teacher.
Limitations of this study.

This study is limited in

that to consider all of the needs of beginning teachers and
solutions in solving these needs is virtually impossible in
a project of this nature.

It is the hope of the writer that

the reader will implement from other suggestions listed in
its content.
II.

DEFINITIONS OF TERMS USED

Beginning teacher.

For the purposes of this paper

this term refers to both the first year teacher and to the
teacher who is returning to the classroom after an absence
of some ten or more years.
Supervising principal.

This term refers to the admin-

istrative leader of the school who spends sufficient time
carrying out a democratically conceived program of teacher
supervision.

It is used synonymously with principal and

elementary principal in this paper.

CHAPTER II
NEEDS OF THE BEGINNING TEACHER
The needs of the beginning teacher are as varied and
numerous as those of the children in a classroom.

They will

modulate with the amount and type of preparation, differences
in attitudes, abilities, desires, personalities, and willingness to accept responsibility.
needs in four general areas:

W. I. Thomas identifies these
Desire for security, desire

for affection, desire for recognition, and desire for
belonging (22:166).

However, most other authors are more

specific and extensive in their listing of needs of beginning
teachers.

A more complete and specific list would include

scheduling, time allotment for various subject matter,
solving problem-child situations, working with uncooperative
parents, grading, planning, and meeting the needs of the wide
range of abilities in the classroom.
As noted in an examination of the desires listed above,
the beginning teachers' deepest insecurities lie close to
their day-by-day conduction of teaching and the learning
process.
own terms.

Most of them desire help but they want it on their
Spain (24:228) lists these terms as nonpersonal

ones, certainly reflecting the need for security within the
beginning teacher's position.

With most teachers, inviting

someone into their classrooms is like inviting someone into
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their homes.
inviting.

They want to be prepared.

They want to do the

The wise principal will anticipate these feelings

and formulate a good orientation program so the beginning
teachers will seek his assistance and take the initiative
in acquiring supervision when needed.

CHAPTER III
OVERVIEW OF A SUPERVISORY PROGRAM
Prior to the establishment of a sound supervisory
program, it will be wise to consider the term and its implications.

Shuster and Wetzler very concisely define this in

the following statement.
The modern concept of supervision implies a process
which is dynamic and on-going in its outlook toward
releasing the creative ability of children, teachers,
and the community for the development of the best
possible educational program (22:146).
Also, the following statement by Elsbree and McNally further
clarifies the meaning.
A teacher's growth takes place best through his
participation in cooperative study and improvement of
the teacher-learning situation, and the self-evaluation
which is attendant upon such study (11:160).
PURPOSES OF SUPERVISION
This implies certainly that the purpose of supervision
today is for the improvement of the total teacher-learning
situation.

It seeks basic understanding in its formulation

for adopted procedures by initiating teacher participation
in policy formation.

It includes all the important factors

affecting the teacher-learning situation such as the teacher,
materials available and needed, physical environment, present
administrative policies and procedures, needs of the pupils,
the community and all other aspects of living which have any
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influence on the child.
The policy is one in which the principal develops
peer relationships with teachers and supervisors.

It signi-

fies shared leadership to the point that authority is derived
from and conferred by the group.

It is a program that is

flexible and diverse in which its function is determined by
the needs of the situation.

It is experimental by constantly

seeking better methods of instruction.

It is one which

promotes self-evaluation by the teacher, but also includes
the principal in a co-operative evaluation of their functioning for the purpose of improving the total teachinglearning situation.

And finally, it is one which is con-

stantly changing by following through on suggestions formulated through continuous group evaluation.
THE PRINCIPAL AS A SUPERVISOR
The modern concept of supervision can be accomplished
only when a supervisory program is democratically conceived
and co-operatively planned by all those involved in the
educational program.

The principal must, however, take the

lead in allowing for a program such as this to exist.

He must

allow adequate time from his numerous daily tasks to develop
a program of this nature.
emphasized.

His function cannot be over-

Shuster and Wetzler further accentuate the

importance of the elementary principal in fulfilling these
propositions.
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Through his intimate relationship with the community,
and his close association with the children and teachers,
the elementary principal is potentially the greatest
force on the educational scene today for promoting
school-community leadership and providing instructional
supervision (22:146).
CHARACTERISTICS OF A SUPERVISOR
For the scope of the modern supervisory program to
be complete, it is imperative to include certain basic principles characteristic of a supervisor.

Smith and Speer

(23:183-84) suggest a very complete list which will certainly
provide a foundation.

First of all, the supervisor should

set good examples of professional growth, examples to be
followed by the instructional staff.

His methods should be

preventive, creative, constructive, and curative in developing
broad points of view among the faculty.

His plans should be

adapted to the major problems of the school.

His tasks

should be performed promptly without undue haste, tactfully
with the least possible waste of funds and efforts, and in
an inspirational manner.

He should help teachers avoid

monotony, overwork, and other undesirable aspects of instructional activity.

And he should formulate procedures, not

only to secure immediate results, but especially to achieve
enduring objectives.

Meeting the above criteria necessitates

considerable preparation and continuous growth on the part
of the elementary principal.
In the rapidly changing times of this age, it is
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imperative that our children have the best and the most
complete education to enable them to fulfill their position
in society.

In order that our democratic government may be

preserved, the type of program outlined must be inaugurated
early in children's lives.

Lee and Lee illustrate the

importance of this in the following:
The atmosphere of the entire school system is
important. If authoritarianism is practiced, the child
will learn the attitude that power and status are the
most important factors in human relationships. If
teacher and children are respected and considered
important, the child will learn respect for the individual. As in society, the structure of the school
system may make the specific intercultural lessons
taught effective or ineffective (16:92).

PLANNING THE SUPERVISORY PROGRAM
The development of a functioning supervisory program
dictates the budgeting of ones time and the formulation of a
schedule for carrying out this program.

A planned program

insures that a principal has thought through the needs of
the school and has selected the items which are in particular
need of attention.

Jacobson, Reavis, and Logsdon (15:494-95)

relate that such a program focuses the professional activities
on the achievement of educational objectives.

It tends to

make supervision pointed rather than a routine inspection or
a vague observation.
Finding time has always been, and always will be, a
problem with school administrators.

However, the efficient
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elementary school principal will make time, if necessary, to
fully develop a sound, workable supervisory program.

Stone

(25:31) recommends that each principal prepare distribution
sheets of his time during the school day.

The schedule

should include definite office hours, definitely assigned
time for routine administrative duties, provision of time to
be used for emergency duties, and a time allotment for
supervision.

It is not the intention that the scheduling

should be without flexibility, but definite enough that the
supervisory responsibilities will not be neglected.
THE FOUNDATION OF A SUPERVISORY PROGRAM
The completely successful supervisory program is
dependent upon the principal laying the proper groundwork.
He must demonstrate, as well as convince, the beginning
teacher that he is personable; that he is capable of providing
good and efficient leadership; that he has a thorough and
complete knowledge of the curriculum; and that he is willing
to aid and assist in providing for their success as teachers.
Adams and Dickey enumerate a point which is very basic in
establishing a developmental program of supervision.
Not until teachers are able to comprehend their
problems are they able to start working toward solutions.
One of the initial responsibilities, therefore, of the
good supervisor is the task of determining in what areas
the teachers most desire and need assistance (1:23).
This also fulfills the necessity of a program by which
the beginning teacher will develop the ability of recognizing
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needs and shortcomings so that assistance will be sought
from the principal as well as other teachers.

CHAP 1rER IV

ORIENTATION
All too frequently the elementary principal assumes
that the responsibility of teacher orientation belongs to the
superintendent.

Admittedly, most districts do allow a day

or two prior to the opening of school for group indoctrination.

But for the beginning teacher to have developed a

reasonable understanding of the position in which he is
placed, a long-range personal effort must be initiated by
the principal considerably in advance of the opening of
school in September.

If at all possible, he should meet and

invite the beginning teacher to visit the school while it is
yet in session in the Spring.

If this is not possible, the

principal should communicate with these people so they will
not be moving into a new situation blindly.

This, if for no

other reason, is establishing a personal relationship between
the principal and the teacher, certainly indicating a wholesome atmosphere and a personal interest in the new teacher.
Clooney in the article, "Relationship Between Principal and
Teacher," accentuates the importance of this association.
The establishment of a happy working environment for
teachers in a school system, in my opinion, is one of the
most important, if not the most important, conditions·
affecting the success or failure of that school (7:66).
To be complete, an orientation program will involve a
sufficient amount of time prior to the opening of school,
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possibly three or four days, in addition to the contacts
noted previously.

Certainly not all aspects can be considered

in this study; only those which the writer feels necessary
in a minimum orientation will be listed.

ACQUAINTANCE WITH SCHOOL DISTRICT POLICIES
AND BUILDING PROCEDURES
This is a responsibility which is often neglected
but is of paramount importance in the orientation process.
The beginning teacher must have a general knowledge of the
governing policies of the system so that he will be able to
fulfill his responsibility of applying them in his teaching
situation.

This may be accomplished by making both the

district policy book and the building hand book available to
them early in the Summer.

Then during the orientation period

the policies may be discussed and explained, where necessary,
to assure the beginning teacher competence in administering
them.

The principal should be assured that the teacher

clearly understands all school policies, practices, and the
school's philosophy prior to his entering the classroom.
A thorough familiarization of the building and its
operation is imperative at this point.

Obviously, if a person

is expected to competently work in and use the facilities of
a building, he must become acquainted with them.

This should

include a description of the school day, when and for what
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purposes the bell signals, audio-visual materials available
and the procedure for using them, storage facilities for
art and other supplies, duties to be preformed and the
teacher's responsibility of such, and an explanation of
attendance and other reports which are prepared by the
teachers.

In essence, the duties of the beginning teacher

should be as clearly defined as possible so that the number
of problems arising after the opening of school will be
minimized.
FAMILIARIZATION WITH THE COMMUNITY
Understandably, knowledge of the building and its
facilities alone will not sufficiently prepare the beginning
teacher to work with the children.

He must have a general

knowledge of the community in which he will be teaching.
should be aware of the type of the community.

He

For example:

What is the general economic status of the residents; is the
community comprised of a fairly stable or transient population?

What recreational facilities, civic and cultural

activities are available?

Quite possibly, a guided tour

conducted by the principal will give the beginning teacher
first-hand knowledge of the existing situation with which he
will be working.

This type of preparation will benefit the

teacher as he plans his lessons.

It will also provide a

general background for preparation in the form of pupil guidance.
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FAL~ILIARIZATION WITH SPECIAL SERVICES
The importance of informing beginning teachers about
the special services which are available within the district
cannot be overemphasized.

If the modern educational program

is to function efficiently to include all extremes in skill
and ability, these services must be utilized.

This begins

in the classroom by teacher recognition and recommendation
:fi'.'or help.

Unless the teacher is informed as to available

services in the district, the possibility of utilizing these
services could not be expected.
The principal must define the services and their
responsibilities, and also relate the normal procedure for
making use of these services.

The new teacher should know

when these people from the special services are in the building,
and precisely what kinds of help may be obtained from them.
If at all possible, the principal should arrange for the
beginning teacher to meet with the consultants and supervisors of special services so they can discuss the scope of
their responsibilities.

PLANNING THE FIRST DAY
This is the day the teacher has been looking forward
to for some time.

This is also a time which might mean the

difference b~tween a bright and successful career, or one
which could possibly be the beginning of a most unhappy one.
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Therefore, it is imperative that the principal aid and assist
the new teacher in meeting the challenges of the first day.
Of extreme importance is the disciplinary approach
to apply on that first day.

This does not imply that any

one method is the best in use; rather, the principal should
aid the new teacher in realizing that every teacher must
adjust to the particular situation and play the role that is
in harmony with his own personality.

Shuster and Wetzler

suggest that some kind of written plans for beginning the
learning program should be required (22:136).

The principal

can suggest, when necessary, other ideas and available equipment which may be helpful and practical.

The main purpose

is to give the teacher a sense of security by having a
definite plan of action.
Essentially, sufficient time should be allotted for
the beginning teacher to help him make this initial preparation.

During this time the principal should be readily

available to answer questions and to offer suggestions when
necessary.

CHAPTER V
TECHNIQUES OF SUPERVISION
IN-SERVICE EDUCATION
Meeting the complexities of the modern and rapidly
changing world of today is a difficult task.

Our teachers

are responsible for teaching and preparing pupils to successfully meet the challenges which are placed before them.
This is something which cannot be accomplished simply by
teaching the three R 1 s, but rather, one which relates the
content subject materials with scientific and economic
achievements of the present time.

Not only must the above

mentioned subjects and achievements be correlated in the
learning situation, but the methods utilized must be adjusted
to gain the most efficient results of our educational program
today.

This can be partially accomplished through an ade-

~uate and well-planned program of in-service education within
the individual buildings through the guidance and leadership
of the principal.
The importance of such a program cannot be overemphasized as is indicated from the following statements.
Today's schools and comm.unities expect much of their
teachers. The task of the classroom teacher has perhaps
never been more complex and never more important than
it is today. Fortunately, greater expectations for the
classroom teacher are in most school-communities being
accompanied by sensible recognition that these teachers
need help in becoming all that we wish them to be. We
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are increasingly aware that our expectations for teachers
can be realized only as administrative and instructional
leaders become active partners in the in-service growth
of teachers (21:206).
Kimbal Wiles also very clearly relates his feelings
as to the importance of continued in-service &rowth which
also summarizes the philosophies of Elsbree and McNally,
Shuster and Wetzler, and Hicks and Jameson.
If staff members are to have satisfaction through a
feeling of competency, the school must have a strong
program of in-service training that prepares for the new
tasks that emerge through program improvement. Official
leaders cannot assume that training institutions provide
teachers with all the skills they will ever need (27:63).
Normally, the procedure for implementing an in-service
program is through periodic faculty meetings.

However this

does not imply that this is the only method by which to
accomplish the goals of our educational program of today.
In-service activities may take the form of study
committees, participation in evaluation of a school
program, forums in which teachers, parents, and pupils
exchange ideas, workshops, or study of learning problems based on direct classroom experiences and on interschool studies of curriculum development and program.
These may be as productive of teacher growth as a college
or university course (27:263).
Many districts have formulated programs which fulfill these
needs to some extent.

Also, many teachers individually

accept the responsibility themselves by periodically returning
to school to gain additional knowledge of changing curriculum
trends, new methods of teaching, and other information that
will aid them in meeting the additional challenges of today.
This does not preclude the importance, however, of individual
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school staffs working out problems which are real to them
which might be unique, to a certain degree, in their particular situation.
To many teachers the term "faculty meeting" is a very
unpleasant one.

It means listening and adhering to informa-

tion which is related by the principal and using time which
could be utilized more wisely for personal reasons.

Admittedly,

these feelings can be justified in some cases; however, this
need not be the case.

The cooperatively well-planned faculty

meeting may be vitally important and extremely valuable when
adequate leadership is displayed by the principal.

The

meetings should be preplanned in so far as possible by
utilizing pertinent suggestions and information which have
been indicated through suggestions and discussions with the
other staff members.

In so far as possible, the agenda

should be formulated and distributed to all staff members
prior to the meeting so they will have sufficient time to make
preparation to pursue the information listed.
of the meeting must be

11

The purposes

rea1 11 to the staff members to gain

the true value of such an effort.

To meet this success the

principal must be discreet in approving the matters which are
to be discussed.
The principal should use initiative and judgement in
supervising these meetings so they will prove to be interesting
and advantageous toward reaching the intended goals.

Minutes
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of the meetings should be recorded and duplicated so that
they can be distributed to the staff members at the earliest
possible convenience.

Also, the efficiency of the principal

in his follow-up of issues brought up during the course of
the meeting is of the utmost importance and should be completed as soon as possible.
The extent to which the beginning teacher is to be
involved in these meetings is entirely dependent on the
individual.

However, it is this person who has the most to

gain since the total situation is an unfamiliar one to him.
The professional growth of this person will in a g~eat part
depend on his impression of this media of continued education.
CLASSROOM VISITATION
When used properly, this technique can be extremely
important and very beneficial to the beginning teacher.

The

role of the elementary principal and the importance of
classroom visitation is emphasized in the following statements.
One of the purposes of the principal is to identify
the classroom problems that the teaching group is
struggling with, so that he too may discuss them in an
informed manner. Furthermore, if he is to be the overall coordinator of the work of the staff, it is important
for him to be able to see the instructional program in
its entirety. It is also likely that in visiting all
the classrooms he may be able better to identify those
problems which will be of concern to the entire group.
Frequently a teacher is unaware that a problem he is
facing is also bothering others (11:170).
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This media, however, should not be used until rapport has
been established between t~e principal and the teacher, and
until the teacher feels secure with the principal.
Normally, the classroom visit is instituted by the
teacher concerning a problem which has arisen in his particular situation.

This in no way limits classroom visitation

by the principal to this one means, but the modern concept
as outlined by most of the sources utilized indicates that
teacher initiation is the most profitable.
Preplanning is necessary by the teacher involved and
the principal in preparation of the visit.

The time of the

visit should be stipulated and the principal should not
interfere with the teacher in his work.

Again, the intent

is not that the principal should hide in the corner but that
discretion on his part must be used in his actions.

Desirably,

notes should not be recorded during the visit; however, if
it is necessary they should be written in duplicate with the
copy left with the teacher.
Unfortunately, -many supervisory visits by elementary
principals are too short to gain a complete idea of the teacherlearning situation.

It is practically impossible to spend a

period of less than a half hour in a classroom and have
attained a thorough understanding of what existed.

A wise

principal will spend fewer and longer visits so as to adequately attain the intended purpose of the visit.

Also, the
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longer the principal remains in a classroom the less disrupting is his presence for both the teacher and the students

(18:78).
TEACHER CONFERENCES
The scheduled supervisory conference is a technique
which the elementary principal can utilize with the beginning
teacher; it can prove to be a very valuable association.

The

most effective way of improving a teacher's performance is
to tell him his strengths and weaknesses, and also suggest
from your experiences, what might be utilized in meeting the
needs of the situation.

Stoops and Rafferty state that this

is one of the most difficult jobs in school administration
(26:445).

The problem is twofold:

First, the principal must

thoroughly understand the objectives and methods of accomplishing them; and secondly, the teacher must welcome and
profit from suggestions and critisms which inevitably arise.
Again, the importance of the human relationship previously
established is of the utmost importance in the success of this
media of supervision.
Actually, individual teacher conferences are the
natural outgrowth of the classroom visitation.

Used as such

the conferences will complete the follow-through by the
principal and will result in improved methods to apply in
future similar situations.

Despite the importance of
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utilizing the conference following a classroom visit, there
are other ways the conference can be of value.
The. elementary teacher might need very specific help
on such items as lesson planning, conducting a worthwhile discussion, utilizing audio-visual aids in the
classroom, building better rapport between himself and
the students or between various cli~ues that have
developed in the class--the list is endless • • • (18:79).
A different connotation of the term is listed in the following:
The principal may be considered "in conference 11 whenever he is in consultation or discussion, or participating in an interchange of views. He may have called
a meeting of the first-grade teachers, an administrative
council, or some key people to figure out the scheduling
of a series of reading readiness tests • • • • Several
distinctive features of the conference approach are
present in every instance, whether the principal is
solving a problem, discussing policy, or dealing with
in-service educational affairs (22:170).
A conference is only what the elementary principal and
the staff member or members cooperatively make it.

Certainly,

for a supervisory program to be a successful one, it must be
one that necessitates periodic conferences dictated by
particular situations.

THE PRINCIPAL'S REPORT AND EVALUATION
The supervising principal has as one of his major
inherent responsibilities that of evaluating the performance
of the beginning teacher •
• • • another responsibility that cannot wisely be
overlooked, namely, evaluation of the work and achievement of the newly appointed teacher. While it is
important to give teachers a sense of security, it is
obviously unrealistic to assume that every teacher will
proceed toward, or reach a high level of efficiency in
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all the major areas of instruction. Job security is
not a privilege to be granted; rather it is a reward
for demonstrated achievement. Therefore, systematic
evaluation is essential both for determining fitness
and for insuring that every assistance possible is
being given to the probationer (11:53).
The most advisable procedure for a successful evaluation is formulating within the individual teacher the
importance and resulting value of self-evaluation.

This

requires that all persons involved in the situation being
evaluated should have a part in developing the criteria by
which they are evaluated.

The technique cannot be incidental,

but rather one which is ongoing and occurs concurrently with
an evaluation of the school's goals, administrative procedure,
and supervisory techniques.

The results of participation

in evaluation normally produces a more mature, reliable, and
responsible teacher.
The efficiency of the principal, again, is of vital
importance in fulfilling this task.

The conclusion of an

evaluation is the compilation of a variety of records and
techniques which are the basis for determining the improvement
of the teacher-learning situation.

This involves, therefore,

the maintaining of full and complete records resulting from
the application of various supervisory techniques utilized
during the course of the year.
The principal 1 s report to the superintendent is the
final result of techniques, counsel, and discussion between
those involved in its formulation.

This report is forwarded
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to the superintendent only after a thorough understanding
is reached by both the principal and teacher, and understandings have been determined as to innovations for the
improvement of the learning situation.

CHAPTER VI

SUMMARY
The scope of the elementary principalship involves a
great many responsibilities including those connected with
administration, curriculum, public relations, and supervision.
It also includes numerous civic obligations which have a
tendency to be an accepted part of his job.

The satis-

factory completion of these tasks necessitates the understanding of a well educated person in addition to the broadminded understanding of an experienced educational leader.
Usually the principal, despite his experience and
education, will find that the over burden of administrative
chores is so time consuming that he often neglects one of
his very important responsibilities, that of supervising the
teachers, specifically the beginning teacher.

Neglecting the

beginning teacher could be compared to the pilot who offers
no assistance to the trainee as he is about to attempt his
first landing; it often results in disaster.

This is

virtually the feeling of those teachers who receive little
or no supervision during their first year.

They become dis-

couraged and leave the profession after a short year of
teaching.
The principal can do much to aleviate the problems of
the beginning teacher by working diligently and energetically
with this person.

He must show his willingness and interest
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so the teacher will seek his advice.

He must have a complete

knowledge of the elementary curriculum so he will satisfy
this teacher's needs.

He must include the teacher in the

assignment of responsibilities yet use judgement considering
his lack of experience.

And the principal should encourage

other teachers to cooperate in helping the new teacher,
especially those on a comparable grade level.
We cannot afford to lose people who have made the
necessary formal preparation for teaching in the critical and
rapidly changing times of today.

The effective teacher is

virtually the most influential force on the educational
scene, and the supervising principal is the key person in the
success or failure of the beginning teacher.

It is not

something which can be disregarded because time does not
permit.

It is not something which can be postponed until a

later date.

Nor is it something which is subordinate to

other responsibilities of the principalship.

But rather it

is a task which necessitates priority in fulfilling the
principal's job.
A teacher's success is dependent on the establishment
of a democratically conceived program, one in which the
principal is not a superior but rather one in which cooperative efforts are the means of action.

It is developed on

shared leadership to the point that authority is derived from
and conferred by the group.

The program is flexible and
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diverse in which its function is determined by the needs of
the situation.

And it is experimental to the point of

implementing the present program with new and improved methods
which result in an improved learning situation.
This does not imply that the administrative decision
is not a part of today's elementary schools; it certainly
isl

However, in so far as is conceivably possible, the

foundations of democracy should be the basis for the formulation of policies, procedures, and decisions affecting the
educational program of today.
A successful elementary school, with successful
teachers, and with adequate achievement being attained by
the students is entirely dependent on the foundation program
which has been established by the principal.

Upon the

principal 1 s shoulders lie the virtues of the educational
program.

It is up to this person to continually evaluate

his program to insure that he is making every conceivable
effort in contributing to the success of the education of our
American youth today.
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